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Purpose 
 

This resource guide was developed to assist personnel in understanding and implementing the 

philosophy of providing exceptional education services to students with disabilities (SWD) in the least 

restrictive environment, to explain the various service delivery models, and to provide SWD the 

opportunity to move along a continuum of services throughout their school day. All school sites should 

ensure a continuum of services is in place and a variety of instructional strategies are utilized in the least 

restrictive environment, with appropriate supports and services. 

 

This resource guide can support and assist with planning for implementation of educational practices at 

all schools and the sustaining and maintaining of the collaborative education philosophy throughout the 

district. 
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Philosophy 
 

Mission Statements: 

 

School District of Polk County  

The mission of Polk County Schools is to ensure rigorous, relevant learning experiences that result in 

high achievement for our students. 

 

Department of Exceptional Education 

We will provide all students with disabilities the opportunity to realize their potential through rigorous, 

relevant learning with the provision for specially designed instruction or related services. 

 

Polk’s Commitment to Collaboration 
An effective collaboration within schools ensures all students have access to the general curriculum 

regardless of their learning challenges. This school system is committed to offering a full continuum of 

services considering the general education classroom first with accommodations, modifications and 

instructional/behavioral supports, exceptional education classrooms or a combination of both. 

 

What Makes Collaboration Work? 
 Support from the principal and other administrators. 

 A school’s vision that values diversity. 

 A plan that allows for flexibility and continuous improvement. 

 Collaborative educational teams that include parents as partners. 

 Flexible approaches to teaching and learning. 

 Curriculum and assessment are adapted to meet individual student needs. 

 Ongoing learning opportunities about collaboration and differentiated instruction. 

 Instructional practices that support collaboration. 

 

What Does Collaboration Look Like? 
 Educators of General and Exceptional Student Education collaborate to ensure all students are 

members of the class and have access to rigorous, relevant curriculum. 

 Educators of General and Exceptional Student Education develop and implement interventions 

and instructional strategies that positively impact student learning and behaviors.  

 Educators of General and Exceptional Student Education plan together, find ways to get to know 

their students and monitor student progress and understanding. 

 Educators recognize and utilize each other as a resource, they seek out to meet the needs of all 

children. 
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Key Points for Collaboration 
 Placement determined by level of service/supports needed to maximize positive student 

performance and outcome. 

 Through collaborative planning, district and school personnel strive to build capacity for a full 

range of service delivery models at school sites. 

 All schools utilize Exceptional Student Education (ESE), Florida Inclusion Network (FIN), and 

Florida Diagnostic and Learning Resources System (FDLRS) services and all available resources to 

serve all students with disabilities (SWD) in a variety of settings, reducing the movement of 

students. 

Re-Thinking Service Delivery 
Exceptional Education is a Service Not a Place 

Analogy: The changes in service delivery are like telephones: it is a service not tied to a place - we can 

use our phones anywhere. 

 

 

 

 

 

 

 

 

 

Models of Support 
 

There is no single “right” way to include students with disabilities. Schools practicing successful 

collaboration use a variety of service delivery models. Teachers and administrators examine the levels of 

support needed by all students with disabilities and determine suitable service delivery models. The 

Florida Department of Education has identified the following models that can be used by teachers to 

support students with disabilities in general education classrooms. All teachers should attend 

professional learning opportunities in order to utilize the various options. 

 

Out of Class Supports 

Consultation 

Only 

Accommodations 

Only 

In- Class Supports Specialized Placements 

Support 

Facilitation 

Co-Teaching Resource 

Room 

Self-

Contained 

 

General Education Classroom ESE Classroom 

Adapted from: Stetson and Associates, from Houston, TX 

Continuum of Service 
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Consultation 
Educators of General and Exceptional Student Education meet regularly to plan, implement, and 

monitor instructional methods designed to ensure success for students with disabilities. Teachers of ESE 

are required to maintain records of the teachers and students they serve. 

 

Support Facilitation 

The teacher of ESE provides direct support for students with disabilities in the general education 

classroom. Support facilitators may work and move among two or more general education classrooms, 

working with general education teachers and assisting all students. The frequency and intensity of 

support varies based upon students’ and/or general educators’ need for assistance. 

Co-Teaching 
Two teachers, one ESE and one general education, share responsibility for planning, delivering, and 

assessing learning for all students, with and without disabilities, in a class. Co-teaching means both 

teachers work together for the entire period a class is taught and every time the class meets.  

 

 

 
CONSULTATION  
Teachers of ESE and other 
support personnel plan and 
monitor the implementation of 
instruction for students with 
disabilities in the General 
Education classroom to ensure 
success. This does not include 
direct service to students by 
teacher of ESE. 
Key Component: 
Teachers of General Education, 
ESE and other support persons 
meet face to face and maintain a 
log to document meetings and 
student progress.  
 

 
SUPPORT FACILITATION 
Teachers of general education, 
teachers of ESE and other support 
personnel provide varied levels 
and frequency of support based 
upon student need and 
instructional activities; working 
together in the General Education 
classroom may occur on different 
days at varying times. 
NOTE: Common co-planning time 
is necessary. 
Key Component: 
Varied levels and frequency of in-
class support are based on 
student need and instructional 
activities. 
 

 
CO-TEACH 
Teachers of general education and 
teachers of ESE share the 
responsibility for designing, 
delivering, monitoring and evaluating 
instruction and behavior for a diverse 
group of learners in a general 
education classroom.  
NOTE: Common co-planning time is 
necessary. 
Key Component: 
Must be regularly scheduled part of 
each day for the entire class/subject 
period. 
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Responding to Individual Needs 
 

Consider this process: 

Curriculum and Instruction 

Can the student be successful with the same activity as is? 

LŦ ƴƻΣ ǘƘŜƴΧ 

Is the activity appropriate for the student if accommodations are made? 

LŦ ƴƻΣ ǘƘŜƴΧ 

Is the activity appropriate for the student with modifications to goals, expectations or assessment? 

 

Personal Support 

Can the student participate in the activity without  personal assistance? 

LŦ ƴƻΣ ǘƘŜƴΧ 

Is the activity appropriate for the student with  personal assistance? 

Is the student able to participate among his peers in the general educational classroom?  

 

Location 

Is the student able to participate in instruction in another part of the classroom? 

LŦ ƴƻΣ ǘƘŜƴΧ 

Is the student able to participate in instruction in another part of the school? 

 

Alternate Site 

Is the student able to attend their home school? 

LŦ ƴƻΣ ǘƘŜƴΧ 

The district has a continuum of service delivery and students may attend a separate day school. 

 

 

 

ά.ŜƛƴƎ ǎǳǇǇƻǊǘŜŘ ŀƴŘ ǳƴŘŜǊǎǘƻƻŘ ŀǊŜ ƳƻǊŜ ƛƳǇƻǊǘŀƴǘ ǘƘŀƴ ŀŎƘƛŜǾƛƴƎ ŀƴ ŀǊōƛǘǊŀǊȅ ǎǘŀƴŘŀǊŘ 

ƻŦ ŀǇǇǊƻǇǊƛŀǘŜ ōŜƘŀǾƛƻǊΦέ    YŀǘƘƛŜ {ƴƻǿ  
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Support Levels 
 

Level of Support Support level Overview Service Delivery Model Delivery Location 

Mild Students receive this level of 
support/service in the general 
education environment with direct 
instruction and behavioral supports via 
collaboration/consultation. 
 

Consultation 
General Education 

Classroom 

 
Moderate 

Students receive this level of 
support/service in the general 
education and/or the ESE environment 
with direct instruction and behavioral 
supports via collaborative teaching 
models. 
 

Support 
Facilitation 

Co-Teaching 

General Education 
Classroom 

 

High 

Students receive this level of support if 
they require a higher degree of 
instruction and behavioral supports 
which may include services in the ESE 
environment, a Gen Ed classroom 
(including collaborative teaching 
models) or a combination of both 
environments. 
 

Resource Room 
Separate Class 

Exceptional 
Education 
Classroom 

General Education 
Classroom 

Intense 

Students receiving this level of support 
have exhausted the full continuum of 
services at their neighborhood school 
and require intense academic and/or 
behavioral supports for the majority of 
the school day. 
 

Direct, Specialized 
Small Group 
Instruction 

May Include 
Separate Setting 

Separate Day 
School 
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Teacher of Special Education Responsibilities  
 

Effective case management at the school level is one of the most critical components for successful 

implementation of a full continuum of services. Timely instructional decisions are based on the frequent 

assessments of students which are the essentials to the selection of any instructional service delivery 

model. A caseload is the special education teacher student’s I.E.P.’s which he or she monitors, and 

oversees.  

 

The Case Manager Responsibilities  

Å Identify and organize student data that comprises their caseload. 

Å Provides direct services to ensure a student’s disability is addressed so that the student can 

learn. 

Å Monitors and evaluates each student’s academic/behavioral progress on an on-going basis as 

frequently as necessary. 

Å  Oversees the implementation of ALL aspects of the Individualized Educational Plan (IEP). 

Å  Consults with all service providers regarding their responsibility and role in implementing the 

IEP. 

Å  Serves as an advocate for ALL students assigned to their caseload. 

Å Continuously assesses the needs of each student on his/her case load. 

Å Writes a draft IEP.  

Å Completes a Matrix of Services form. 

Å Monitors the IEP goals and objectives. 

Å Makes specific accommodations or modifications. 

Å Has knowledge of disabilities and how they impact academic achievement and behavior. 

Å The special educator must become familiar with grade level curriculum and classroom 

expectations. 

Case Management Scenarios 
 

Scenario #1  

Johnny is a 4th grader who has been receiving low support in a collaborative teaching model in a regular 

classroom setting for reading.  However, in the past year, mastering vocabulary skills have become 

difficult therefore he has been struggling in reading.  Johnny’s neighborhood school has a full continuum 

of exceptional education service delivery options.  Johnny’s case manager arranged an IEP team meeting 

and the team determined that the IEP should be revised to reflect a moderate level of support in a 

collaborative classroom. 

 

Scenario #2 

Denise is a 7th grader who is maintaining average and above average grades and is receiving low support 

in a collaborative teaching model in her English regular education classroom at her neighborhood 

middle school.  However, she has had some family issues during this school year and is exhibiting her 
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frustrations and anger in inappropriate ways with peers and adults.  Denise, at this time, needs 

behavioral support during the school day.  An IEP Team meeting was held to discuss Denise’s problems 

and acting out behaviors at school.  The IEP Team developed a plan that would be implemented 

throughout her school day.  The exceptional education case manager and regular education teachers 

will collect data and monitor the plan.  A behavioral goal was written and the IEP was revised.  In 

addition, the IEP team recommended that support for the family be provided through the mental health 

counselor.  At the end of the second semester, a second meeting will be held to discuss Denise’s 

progress and her continued need for this behavior intervention.  Based on the above changes in 

services, Denise continues to receive mild support.  

 

 

Scenario #3 

Walter is a 15 year old, 10th grade high school student who has recently moved from another school 

district in the state.  His prior IEP was almost a year old and indicated that he had been successful in all 

general education classes with consultative service.  Alter was placed in all regular education classes 

with low support services.  However, it was obvious after a 9-week period that Walter's skills were not 

as high as indicated in his previous IEP.  His exceptional education case manager updated his academic 

testing and discovered that he was functioning several grade levels below average in reading and math.  

An IEP team meeting was held, appropriate goals were written.  It was decided that Walter’s schedule 

should be changed to receive more exceptional educational services in a Collaborative teaching model 

within the regular education classroom for English and Math.  Accommodations were added to provide 

additional support in all other regular education classes.  Based on the above changes, Walter moved 

from low to moderate support. 

 

Scenario #4 

Rosalie is a 10 year old 4th grader who is attending her neighborhood school and is receiving all of her 

instruction in a separate classroom.  Currently, Rosalie is socially appropriate and is functioning between 

a first and second grade level in all academic areas.  At Rosalie's annual IEP review, the IEP Team 

decided that her math, and independent functioning goals and objectives should be addressed within 

the regular education setting.  Rosalie will be assigned to a regular education 4th grade homeroom and 

travel with her homeroom to lunch in a collaborative teaching classroom where her independent 

functioning goals can be addressed.  Rosalie's remaining goals and objectives will be addressed in a 

Separate classroom.  Based on the above changes in services, Rosalie moved from high to moderate 

support. 

 

Scenario #5 

Eddy is a 12 year old 6th grader and has been attending a special day school for severe and academic 

difficulties.  Based on the Functional Behavior Assessment (FBA) and the Behavior Intervention Plan 

(BIP) that were completed at Eddy’s neighborhood school prior to placement in the special day school, 

Eddy has made significant progress in improving his behavior in the following areas: 

Å Reducing physical aggression towards peers and adults to less that 1 incident monthly utilizing a 

daily journal and squeezing stress ball. 
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Å Controlling his impulsive verbal outbursts by deep breathing and counting to 5 with teacher 

prompts, decreasing to 1 daily. 

Å Remain on task for more than 50% of a classroom period utilizing small desk timer and teacher 

proximity.  

Å As a result of improved and maintained positive behavior, Eddy’s reading and math levels have 

improved from 4 years below grade level to 3 years below grade level. 

In reviewing Eddy’s progress, the IEP Team has determined that his goals and objectives can be met at 

his neighborhood school utilizing a combination of collaborative teaching and resource classrooms.  

Based on the above changes in services, Eddy moved from intense support at a special day school to 

high support at his neighborhood school.  

Teacher of General Education Responsibilities 
 

Å Knowledge of the content area. 

Å Overseeing the curriculum and instructional goals. 

Å Developing the content and sequence of activities to meet course goals. 

 

The general educator must become familiar with the IEP’s of students with disabilities and learn 

strategies that are more effective with diverse learners. 

Philosophy of Continuum of Services 
Service focuses on the needs of the student not the labels or the programs. 

 

Overview 

The goal of the Department of Exceptional Student Education Department is to increase the academic 

achievement, behavioral performance and post-school outcomes of students with disabilities by 

providing them with the most effective instruction; in the least restrictive environment; by the most 

qualified teacher; with the appropriate supports. Utilizing collaborative instructional models, students 

will be served within the continuum of services.  

 

Key Points 
Å Placement is determined by the level of service and supports needed to maximize positive 

student performance and outcomes. 

Å  Through collaborative planning, district and school personnel strive to build capacity for the full 

range of service delivery models at all school sites. 

Å All schools utilize all ESE resources to service all students with disabilities in a variety of settings.  
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Flexible Scheduling 
Flexible scheduling for students with disabilities is critical to the success of any school’s implementation 

of a continuum of service delivery model.  

Key Components 
Develop a άǎŎƘŜŘǳƭƛƴƎ ǘŜŀƳέ which involves key individuals. Team members should include, but not be 

limited to, a school administrator, teachers of general education, teachers of ESE, guidance counselors, 

specialists or resource teachers. Be sure to include those personnel who hold the specific responsibility 

of scheduling students. 

 

Students are grouped by educational need not label or classroom. 

 

All ESE personnel should be considered when serving students of special needs requiring in-class 

supports. 

 

Assign teachers of ESE according to specific subject(s) or grade level(s) so that co-planning across 

curriculums is minimized. 

 

Students with disabilities served in the general education classrooms are added to totals for each 

subject area before projecting general education units for the coming school year. 

 

Students with disabilities receiving in-class supports should never be added on top of required class size 

totals. 

 

Assign teachers of ESE to general education classrooms according to specific subject areas or grade 

levels to ease scheduling of time to collaboratively plan with teachers and/or teams.  

 

It is recommended that the teachers of Exceptional Student Education collaboratively teach with no 

more than four teachers during the school day, otherwise finding time to co-plan and adapting to 

several different working styles can quickly lead to burn out!  

 

Co-Planning time must be allotted for in the teacher’s schedules. 

 

 

Flexibility and creative scheduling is essential! 
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Assembling your Team 
Team members are essential to appropriately schedule students with disabilities into the general 

education classroom. 

 

Administrators  

Provide: 

Å Assistance in identifying and recruiting scheduling team members. 

Å Time and space for the scheduling team to meet. 

Å Assistance in the identification of local resources to assist in the facilitation of scheduling team 

meetings and processes (e.g., Florida Inclusion Network). 

Å Vision for inclusive education to all staff. 

Å Attend scheduling team meeting(s) to assist in problem-solving and decision making. 

Å Information regarding school-wide staff master schedules. 

Å Common planning time for all collaborative partners. 

Å Assistance in problem-solving and developing creative scheduling options. 

Å Heterogeneous grouping of all students across the school. 

Å Insurances of data entry and implementation of schedules developed by the team. 

 

Teachers of General Education  

 Provide:  

Å Academic performance and behavioral information about students with and without disabilities, 

including information about “at risk” students who can also benefit from in-class supports. 

Å Curriculum requirements for content areas. 

Å Daily instructional and non-instructional schedules. 

 

Teachers of Special Education 

Provide: 

Å Information about individual support needs of students with special needs (academic, social, 

behavioral, communication, health & medical, vocational). 

Å IEP team goals and objectives for students with special needs. 

Å A working knowledge regarding appropriate service delivery models for students with special 

needs. 

Å Models of Support Summary Worksheets or similar forms utilized by the school. 

Å Schedules of paraprofessional and other support services (Occupational Therapist, Physical 

Therapist, and Speech/Language Pathologist). 

 

Teachers, Specialist, and other Support Staff  

Provide: 

Å Information about the academic performance of individual students. 

Å Specialized instructional strategies and grouping configurations. 

Å Daily and weekly schedules. 
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 Guidance Counselors Provide: 

Å Information about individual students support needs (ESE and Non-ESE). 

Å Faculty and staff master schedule and information about scheduling processes currently in 

place. 

  

Scheduling Process Directions and Outline:   

Pre- Planning 

Å Each teacher of ESE assesses the needs of all individual students with disabilities and prepares a 

Models of Support Worksheet for each student on his/her caseload. 

Å All teachers of ESE bring their Models of Support Worksheet to the Team Scheduling meeting(s)  

to be added to a master list. 

 

Team Scheduling  

Å Post large chart paper or use graph organizers that would allow team members to visually see 

student needs and their level of support. 

Å Create one scheduling chart for EACH grade (Elementary) or department (Secondary), writing 

the service delivery models across the top row and the subject areas or courses along the left 

column. 

Å Write EACH student’s name on a “Post-It” note for EACH subject 

area/course needing support.  With a marker, place a “dot “in the lower 

right corner if the student has or needs behavioral supports. 

Å Move Post-It Note or graphic organizer to indicate the level of support 

(e.g., Support Facilitation or Co-Teach) for EACH students in EACH subject 

area/course. 

Å After all students with special needs names have been posted for all 

subject areas/courses team members discuss students they think should be re-considered for 

more or less in-class support. 

Å Consider and discuss any students that can benefit from in-class supports (e.g., ESOL, level one 

or two students, 504, etc.).  

Å Consider ratios of “typical” students to “special needs” students (maintain heterogeneous 

groupings).  Allow for students who may enter into ESE after school begins. 

Together Everyone can Achieve More 

http://images.google.com/imgres?imgurl=http://educononline.com/wp-content/uploads/2008/10/singapore-educational-consultants-graphic-organizer.gif&imgrefurl=http://educononline.com/2008/10/15/framing-our-thinking-with-graphic-organizers/&usg=__48q0J7VvXRX74lamSMrT1QUqXOw=&h=374&w=438&sz=5&hl=en&start=1&tbnid=PW4C50IJN8hLSM:&tbnh=108&tbnw=127&prev=/images?q=gaphic+oragnizer&gbv=2&hl=en&safe=active
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Å Analyze the campus-wide staff available to provide the in-class supports dictated by the 

scheduling chart (e.g., OT, PT, SLP, paraprofessionals, reading or math specialists, etc.). 

Å Adjust and group student Post-It notes as needed to begin assigning existing staff members to 

general education classroom/courses.  Be aware of placing students with intensive behavior 

needs in the same classroom at the same time. 

Å Draw a circle around the students who will be assigned to each class.  

Å Begin creating a master schedule, assigning case loads to the special education teachers who are 

working in collaboration with the general education classrooms. 

Å Consider changing instructional schedules that may conflict with the time that in-class supports 

is available (e.g., stagger reading times , alternate teachers of ESE lunch schedules on different 

days of the week to accommodate block schedules). 

Å Ensure that daily and/or weekly collaborative planning time for staff providing in-class supports 

is built into the master schedule. 

Å Record all data from Scheduling Chart onto computer tables to share with all, including the 

school’s administrators. 

Å Assist terminal operator in making sure that students with special needs schedules are entered 

FIRST in the computer scheduling system. 

Other Considerations and Scheduling Options 

Å Ask teachers of ESE to prepare individual Post-It notes prior to the team scheduling meeting. 

Å Combine “Resource” and “Self Contained” service delivery models under one heading called 

“ESE”. 

Å Use different colored “Post-It” notes to designate different grade levels on the same chart. 

Å Be prepared to adjust schedules as new students enter Exceptional Student Education. 

Å Determine needs of teachers who will be working in collaboration with one another. 

Å Notify family members if the IEP needs to be revised to reflect a new service delivery model. 

Å Consider ALL personnel on your campus that can provide in-class supports. 

Å Consider a Peer Support Program to provide support for specific students. 

Å Be sure teachers understand that the learning outcomes may vary for students with special 

needs served in the General Education setting (e.g., some may not be performing on grade 

level). 

Å In addition to certification and or highly qualified requirements consider assigning staff of ESE 

based on area of expertise, favorite subject, grade levels, student locations, d) department or 

subject area teams. 

Implementation and Considerations 

Å Do teachers have appropriate materials to meet the needs of students placed in the general 

education classrooms (e.g., books with varied reading levels, workbooks, and manipulatives)? 

Å Are all teachers of ESE prepared to serve all students with special needs regardless of their 

disability category? 

Å What other resources will teachers need to support students with special needs in their 

classrooms? 
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Å What structures are in place to monitor and reflect upon the effectiveness of in-class supports 

for students with disabilities? 

Å Do teachers have the full support of district and site based administrators? What support will 

staff have for problem solving and resolving conflict? 

Å How will team members celebrate their successes along the way? 

Å Is there a plan to share information about students with new teachers as student’s transition 

from a) grade to grade and b) school to school? 

 

Professional Learning Considerations 

It is essential that staff and family members have appropriate information and/or professional learning 

opportunities relative to students with disabilities in the general education classroom.   

 

The following questions should be considered before students are scheduled into General Education 

settings: 

1. Do IEP reviews need to be conducted?  Do family members understand the rationale behind the 

change in service delivery for their child?  

2. Are all teachers of ESE prepared to serve all students with disabilities regardless of their 

disability category? 

3. Do teachers have opportunities to collaboratively plan prior to students entering the classroom                  

(e.g., summer curriculum planning)? 

4. Which staff members (teachers, paraprofessional, etc,) will need professional learning 

opportunities? 

                                                           

Before requesting additional units for exceptional education to support collaborative efforts based on 

student need, please review the following bullets.  A need for additional exceptional education teacher 

unit(s) will only be considered after all of the following scheduling processes have been implemented at 

your school. 

Å Students with disabilities have been scheduled first and schedules are based on student need 

not teacher preference. 

Å Common co-planning time has been placed into the schedule for collaborative teachers. 

Å All teachers of Exceptional Student Education have been utilized to provide direct service to all 

students with disabilities. 

Å Students with disabilities requiring in-class supports for either academic or behavior needs are 

grouped according to ability and need, not label. 

Å Scheduling efforts are not limited to one collaborative teaching model. 

Å All scheduling options have been explored. 
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Models of Support Summary Worksheet 
 

Student Name  
Case Manager 
(Teacher of ESE) 

 

      

Subject Area 
Courses/ 
Grade 

Low Support                             Moderate Support                        High Support 

Consult Only 
Support 
Facilitation 

Co-Teach 
Resource 
Room 

Self-
Contained 
(Separate Class) 
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Special Education Services 
 

Individual Educational Plans 

Special Education Services are specially designed instruction and/or services to be provided by an 

exceptional education service provider to assist in progressing towards mastery of Annual Goals. 

How to determine: 

Å After establishing the Present Level, developing Goals and Objectives, and determining needed 

Accommodations and Modifications, the IEP Team recommends the types of specially designed 

instructional needs to be delivered by an exceptional service provider to the student in order for 

the student to advance towards master of Goals and Objectives. 

Å The services recommended should relate directly to Goals and Objectives. 

For Example: 

Å If a student has a goal for “improving math skills,” then an applicable exceptional education 

service would be to address “math skills and strategies.” 

Å If the student has a goal to “come to class on time and prepared, with all materials, “then an 

applicable exceptional education service would be to provide instruction in strategies in 

“organizational skills.” 

Å If the student has a goal to “ask for assistance in class when needed,” then an applicable 

exceptional education service would be to provide instruction in “self-advocacy strategies.” 

Å The setting for the delivery may be the regular education environment (including collaborative 

teaching models), the exceptional education environment, or a combination of both. 

Å In all situations, delivery of services in the least restrictive environment should be considered 

first. 

Å We never write Service Delivery Models on the IEP.  

Connecting Services and Support to the Matrix 
 

The Matrix of Services handbook, 2004 Revised Edition, page 24, states: 

“Districts will be monitored on the services checked on the matrix forms.  A check reflects the district’s 

commitment to provide that service.  When being monitored, schools will be asked to provide evidence 

that services checked on the matrix are, in fact, being provided.  Evidence may include logs, student 

and/or staff schedules, lesson plans, instructional materials, behavioral plans, case notes, interviews, 

and other documentation.” 

Å The matrix is a document used to determine the cost factor for the revised Exceptional Student 

Education/Florida Education Finance Program. 

Å Case Managers of ESE are responsible for completing a matrix for each completed IEP. 

Å The services checked on the matrix must be based on information contained within the IEP.   

Å The IEP, not the matrix determines the special education services a student will receive.   

Å Services chosen on the matrix must reflect the needs and services listed on the IEP. 

Å The collection of data according to individual requirements must be documented and kept in a 

student folder (cumulative file if student moves). 
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Å Personnel who complete the matrix must have received district training provided by and 

required by the Florida Department of Education. 

Å Remember: Identify needs - Document in IEP - Collect  data to support services chosen on the 

matrix 

Professional Learning Opportunities: 
Collaborative Planning and Teaching 

Differentiated Instruction 

Flexible Scheduling for Collaborative Classrooms 

Dealing with Differences 

Classroom Behavior Management 

IEP/Matrix Training 

Links  
www.polk-fl.net  

www.floridainclusionnetwork.com  

www.fldoe.org  

http://www.polk-fl.net/districtinfo/departments/learning/ese/fdlrs.htm  

PD 360 

Elementary: http://www.pd360.com/index.cfm?ContentId=885  

Secondary: http://www.pd360.com/index.cfm?ContentId=834  

 

 

 

 

 

 

 

ά²Ŝ ǿƛƭƭ ŎŜƭŜōǊŀǘŜ ŀƴŘ ŜƳōǊŀŎŜ άǳƴǊŜŀƭƛǎǘƛŎέ ƎƻŀƭǎΣ ŦƻǊ ƴƻǘƘƛƴƎ ƎǊŜŀǘ Ƙŀǎ ŜǾŜǊ ōŜŜƴ ŀŎƘƛŜǾŜŘ 

without high ŜȄǇŜŎǘŀǘƛƻƴǎΦέ  YŀǘƘƛŜ {ƴƻǿ  

http://www.polk-fl.net/
http://www.floridainclusionnetwork.com/
http://www.fldoe.org/
http://www.polk-fl.net/districtinfo/departments/learning/ese/fdlrs.htm
http://www.pd360.com/index.cfm?ContentId=885
http://www.pd360.com/index.cfm?ContentId=834
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Appendix 
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People First Language 
 

 
Instead of… 
Å The Handicapped… 
Å A Downy, He’s/She’s Downs… 
Å He’s/She’s a Cripple……. 
Å He’s/She’s Autistic… 
Å He/She is Learning Disabled 
Å Brain Damaged 
Å He/She has a Problem with… 

 

 
Say… 
Å People with Disabilities 
Å He/She has Down Syndrome 
Å He/She has a Physical Disability 
Å He/She has Autism 
Å He/She has a Learning Difference 
Å Brain Injury 
Å He/She needs…or Uses… 

 

 

ά¢ƘŜ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ǘƘŜ ǊƛƎƘǘ ǿƻǊŘ ŀƴŘ ǘƘŜ ŀƭƳƻǎǘ ǊƛƎƘǘ ǿƻǊŘ ƛǎ ǘƘŜ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ 

ƭƛƎƘǘƴƛƴƎ ŀƴŘ ǘƘŜ ƭƛƎƘǘƴƛƴƎ ōǳƎέ     Mark Twain 

  

http://images.google.com/imgres?imgurl=http://www.mckoolsmith.com/assets/htmlimages/Diversity.jpg&imgrefurl=http://www.mckoolsmith.com/firm-diversity.html&usg=__zfr2VG3BMIsDWzIeGFo3eMRRPDE=&h=320&w=500&sz=30&hl=en&start=27&tbnid=8a0kvL0rTEQlfM:&tbnh=83&tbnw=130&prev=/images?q=diversity&gbv=2&ndsp=18&hl=en&safe=active&sa=N&start=18
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Dial ESE 2009-2010 
 

ADMINISTRATION  

 

ASSISTANT SUPE RINTENDENT OF LEARNING SUPPORT:   Nancy Woolcock -  534 -

0930  

 

EXCEPTIONAL STUDENT EDUCATION DIRECTOR:  Norma Hayes -  534 - 0966  

 

ESE DISTRICT  STAFF:   

Gladys Wilcox, Administrative Secretary, 534 -0931 or 51688  

Vickie Griffis, ESE Budgetary Accountant, 534 -0933 or 51690  

Ann Hild, Secretary/Receptionist, 534 -0930  

Marie Giberson, Secretary (ESE File Room), 519 -8862  

Chris English, Network Specialist 519 -8328   

Lizzett Rivera , Spell Read Resource Teacher  534 -0930  

Nima Pewitt, Compliance  Staffing Specialist, 534 -0930  

 

Facilitators and Specialist 
 

Emotional/Behavioral Disabilities (EBD)  

Gifted / Medicaid  

Autism Spectrum Disorder (ASD)  

ASD Resource Teacher  

Speech Language Pathologist/ASD  

Intellectual Disabilities  

Specific Learning Disabilities  

Speech Impaired and Language Impaired  

Transition Facilitator  

Speech/Language Pathologist (LAAT)  

Secondary Support Facilitator  

Secretary  

Fax #  

 

Billie Frier  

Christina Williamson  

Holly Sutherland  

Denisse Santos  

Patricia Krouson  

Beth Phillips  

Barbara Pack  

Meryl Chayt  

Cathy  Lerner  

Joanne Stidham  

Barbara Dunn  

Aimee Hoag  

 

 

534 -0930  

534 -0930  

534 -0930  

534 -0930  

534 -0930  

534 -0930  

534 -0930  

534 -0930  

534 -0930  

534 -0930  

534 -0930  

534 -0934  

534 -0922  

SEDNET 
 

SEDNET Project Manager  

RtI: Behavior Trainer  

Secretary  

Fax #  

 

Amy Looker  

Karen Shetter  

Rita Hoffmann  

 

 

534 -0930  

534 -0930  

534 -0954  

534 -0031  

Florida Inclusion Network (FIN) 
 

Florida Inclusion Network Facilitator  

Inclusion Facilitator  

Secretary  

Fax #  

 

Bonnie Dupuis  

Kathy Keener  

Jan Fultz  

 

 

519 -8893  

519 -8893  

519 -8893  

519 -7563  
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Florida Diagnostic and Learning Resources System (FDLRS) 
Sherwin Holmes, Senior Manager (647-4258) 

Child Find Specialist 
Child Find Specialist 
HRD Specialist 
HRD Specialist 
HRD Specialist 
Parent /Transition Specialist 
Technology Specialist 
Technology Facilitator 
Planning and Assessment Specialist 
Secretary, In-Service Specialist 
 
 
Child Find Specialist, Hardee Co. 
Child Find Specialist,  Hardee Co. 

Mary Kelly 
Terri Orme 
Jolene Ahlschwede 
Kathy Mullens 
Jamie Yost 
Laura Taft 
Lourdes Day 
John Ringleb 
Diane Bennett 
Tracy Hannah 
 
 
Cookie Sanders 
Jeri Hash 
 
 

647-4264 
647-4264 
647-4258 
647-4258 
647-4258 
647-4258 
647-4258 
647-4258 
647-4258 
647-4258 
Fax-647-4257 
 
(863) 773-2600 
(863) 773-2600 

ESE Transition Program 
Erik Thompson   ESE Senior Manager (534-0930) 

Sites 

Southeastern University Transition 

Program 

Warner University Transition Program 

USF Transition Program 

Traviss Transition Program 

Ridge Transition Program 

Contact 

Charlene Schultz 

 

Betty Smith-Gay 

Becky Riley 

Bill Wagner 

Barbara Dwyer 

Phone 

667-5915 

 

638-1398 

667-7904 

499-2700 

419-3060 

ESE PRE-K 
Angela Bottom, ESE Senior Manager (519-8870) 

Pre-K Psychologist 

Pre-K Psychologist 

S/L Pathologist 

Educational Diagnostician 

Educational Diagnostician 

S/L Pathologist 

ESE Pre-K Secretary 

Child Find Specialist 

Child Find specialist 

Prekindergarten Staffing Specialist 

Joe Butash 

Dainery Fuentes 

Sharon Acosta 

Kathy Kopp 

Nikki Sherwin 

Shannon Whittemore 

Jennifer Leeks 

Mary Kelly 

Terri Orme 

Georgia Clark   

519-8870  

519-8870  

519-8870  

519-8870  

519-8870  

519-8870  

519-8870  

647-4264 

647-4263 

519-7559 

FAX 519-7559  
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ESE Area Office 
 

Northwest Area ESE Office 
499-2826 or 54582 
Fax: 499-2822 
Leslie Allore, ESE Senior Manager 
Barbara Stewart, Behavior Specialist 
Eula Dixon, Secretary 
Faye Luster, Michelle Styron, Jerri Waszkiewicz, 
Deirdre Wright, Staffing Specialists 

Northeast Area ESE Office 
956-2082 or 53484 
Fax: 956-2082 
Teri Crace, ESE Senior Manager 
Sam Hester, Behavior Specialist 
Sedelia Ganey, Secretary 
Sabrina Mitchell, TBA, Edie Rodgers, Donna 
Sherrard, Staffing Specialists 

Southeast Area ESE Office 
534-7480 or 51142  
Fax: 519-3627 
Teri Bronson, ESE Senior Manager 
Lindsey Williams, Behavior Specialist 
Kim Boone, Secretary 
Sharon Alcorn, Mildred Hill, TBA, Marie Elliott, Staffing 
Specialists 

Southwest Area ESE Office 
648-3248 or 53109 
Fax: 648-3254 
Lisa Martin, ESE Senior Manager 
Marieka Allen, Behavior Specialist 
Cindy Mills, Secretary 
Marilyn Connally, Karen Hyman, Shelley 
Marvel, Ruth Lee, Staffing Specialists 

East Area ESE Office 
679-4456 or 68876 
Fax: 679-4463  
Nancy Skelly, ESE Senior Manager 
Twanna Davis, Behavior Specialist 
Sherrie Hearn, Secretary 
Stacey Carter, J. C. Torres, Wendy White, 
 Joyce Preston 

Private School Staffing Specialist 
Sandy Smith 
Bartow Airbase 
534-0930  FAX 534-0031 
 
DJJ Staffing Specialist 
Bernard Wells   Florida Sheriffs Villa   533-0372 

Program Personnel 
 

Audiologist/ Vision & Hearing Screeners 

Occupational & Physical Therapy 

Special Olympics/Very Special Arts 

Speech/Language Diagnostician 

ADD Parent Liaison 

Parent Liaison 

Hearing Impaired Itinerant Staff 

Visually Impaired Itinerant Staff 

Orientation & Mobility Staff 

Rehabilitation Nurse NW  Area Office 

Rehabilitation Nurse North Central 

Support 

Hospital / Homebound 

PACE (Winter Haven Behavioral Health) 

Anthony Mercadante 

Judy Sanders 

Kimberly McHugh 

Lorrie Prince 

Hope Workman 

Beverly Brimer 

Cindy Holmes 

Roberta Dailey 

Mark Mayo 

Susan Markulec  

Donna Harvard 

 

Jean Haake 

Wayne Bassarear 

499-2986 

298-7567 

679-4456 

534-7445 

534-0930 

534-0930 

534-7460 

534-0476 

534-0476 

499-2826 

291-5313 

519-8919 

967-7596 
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Acronyms and Terms 
 

AAC- Augmentative and Alternative Communication - Alternative mode of communication for those 

with impairments which involve spoken or written communication. May involve the use of pictures or 

devices. 

 

ABST-Academic/Behavioral Support Teacher - ESE supports personnel that provide academic and 

behavioral support to schools. 

 

Accommodations - Changes made in how students learn and/or ways they demonstrate what they have 

learned. 

 

Access Point - A restatement of a SSS benchmark that captures the core intent, but describes a different 

level of complexity, appropriate for students with significant cognitive impairments.  

 

ADD/ADHD-Attention Deficit Disorder/Attention Deficit/Hyperactivity Disorder - A persistent pattern 

of inattention and/or hyperactivity-impulsivity that is more frequent and severe than is typical in same 

age peers. 

 

AIM-Accessible Instructional Material - Specialized formats of curricular content that can be used by 

and with print-disabled learners. They include Braille, audio, large print, and electronic text.   

 

A.P.E.-Adaptive Physical Education - Physical education which may be adapted or modified to address 

the individual needs of students who have gross motor developmental delays.  

 

ASP-Academic Success Plan - A plan developed in consultation with the student’s parent if they are 

performing unsatisfactorily in reading, math, science or writing.  

 

AT- Assistive Technology - Any item, piece of equipment or product system… that is used to increase, 

maintain, or improve functional capabilities of a student with a disability. 

 

ASD-Autism Spectrum Disorders - A group of developmental disabilities characterized by abnormal or 

impaired development in social interaction and communication and the presence of repetitive behaviors 

or restricted interests.  

 

AYP- Adequate Yearly Progress - The accountability portion of No Child Left Behind that determines if 

all subgroups are making progress as measured by the state assessment. 

 

Benchmark - A statement within the Sunshine State Standards that describes what students should 

know and be able to do at certain grade levels. 
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Benchmark Assessment - Ongoing assessments given during the school year measuring individual 

mastery of tested strands and benchmarks. 

 

BEST-Behavior Education Success Training-A short term disciplinary program for regular and ESE 

elementary students, served in a regular education setting or resource model. 

 

BIP-Behavior Intervention Plan - The plan developed for a student that includes information gathered 

by a functional behavior assessment that identifies problem behaviors and outlines replacement 

behaviors. 

 

CBI-Community Based Instruction - Instruction delivered in the classroom is extended to the community 

through off campus experiences, i.e. shopping, eating at restaurants, using public transportation, etc.  

 

CBM-Curriculum Based Measure - A brief, direct assessment of an academic skill from which 

competence in a broad area of curriculum can be inferred. 

 

CCRP- Comprehensive Core Reading Program - The material correlating to all the reading and language 

arts SSS, used to provide initial and differentiated reading instruction and to expose and instruct 

students on grade level. 

 

CE- Content Enhancement - A component of the Strategic Instruction Model that provides teachers with 

an approach to planning instruction and teaching content in a structured, routine way. 

Collaboration-This is a method of communication between parents, agencies, regular class teachers and 

ESE personnel.  

 

Communication Skills Checklist - A speech language screening completed by the classroom teacher for 

all ESE referrals. 

 

Consultation - A method of communication between parents, agencies, regular class teachers and ESE 

personnel. Consultation is provided on a regular basis.  

 

Co-Teach - The model where two teachers, an ESE and general education teacher, share responsibility 

for planning, delivering, and evaluating instruction for all students in a class, some of whom are ESE and 

some whom are not. 

 

CPI- Crisis Prevention Intervention - Non-harmful behavior strategies designed to assist professionals 

manage potentially assaultive/disruptive or violent behavior. 

 

DD-Developmental Delayed - A delay in one or more of the following areas: Cognitive, communication, 

social emotional, or physical including fine or gross or perceptual motor development in children ages 

birth through 5 years. 
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DHH- Deaf or Hard of Hearing - For students who suffer from a hearing loss which adversely affects 

performance in the educational environment that may be mild to severe.  

 

DI- Differentiated Instruction - A teacher proactively plans varied approaches to what students need to 

learn, how they will learn it, and/or how they can express what they have learned. 

 

DIBELS-Dynamic Indicator of Basic Early Literacy Skills - A set of CBM probes in the area of reading used 

to assess student progress. 

 

DOE- Department of Education - The governing body for federal and state educational policies and 

procedures. 

 

EBD-Emotional Behavioral Disability- For students whose persistent and consistent 

emotional/behavioral factors result in both internal and external manifestations that adversely affects 

their educational performance. 

 

EMH-Educable Mentally Handicapped (term no longer used) - Students who are mildly impaired in 

cognitive and adaptive skills. 

 

E.S.E ς Exceptional Student Education - For students with identified disabilities. It is sometimes called 

“special education”. Also included in E.S.E. are programs for gifted students. 

 

ESE Countywide Program - A program for ESE students who evidence severe mental health issues. It 

provides a structured educational and behavioral program with emphasis on cognitive and affective 

curricula in a non-traditional setting. 

 

ESOL-English for Speakers of other Languages - To assist students of other languages to learn to speak 

English and acquire skills for successful school participation. 

 

Evidence-based intervention - Practices supported by rigorous evidence 

 

EXCENT- A computerized special education case management system that allows the district to track 

student progress, schedule meetings, and complete all required forms electronically. 

 

FAPE-Free Appropriate Public Education - One of the provisions of IDEA that ensures that students with 

disabilities receive necessary education and services without cost to the child and family. 

 

FBA-Functional Behavioral Assessment - An authentic assessment designed to help determine the 

nature of the behavior of concern, the reason or motivation for the behavior, and under what conditions 

the behavior occurs. 
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FCAT- Florida Comprehensive Assessment Test - The state assessment for reading, math, science and 

writing given in grades 3-11. 

 

FEFP-Florida Education Finance Program-The funding model designed to support diverse and unique 

delivery system and instructional strategies. The cost factor relates to the students’ needs rather than to 

a category of exceptionality. 

 

FIN-Florida Inclusion Network - A technical assistance project, funded by DOE to provide services to 

educators, administrators, families, student service personnel, and agencies interested in inclusive 

educational practices for students with disabilities. 

 

504 Plan - An educational plan used with students who are not identified as ESE students but have been 

identified as a student with an impairment that interferes with a major life function which requires 

modification of curriculum or environment in order to function successfully within the classroom. 

 

FDLRS-Florida Diagnostic and Learning Resource System - A network that provides support services to 

exceptional education through staff development, child find, technology, and parent activities. 

 

FSO-Florida Special Olympics - Extracurricular athletic program for students with special needs. 

 

Gifted - A term describing individuals with high levels of intelligence, and capabilities for high 

performance. 

 

H/H-Hospital Homebound - For students who must be confined to their homes or a hospital for an 

extended period of time due to a physical or mental condition diagnosed by a licensed physician. 

 

InD (Intellectual Disabilities)- An intellectual disability is defined as significantly below average general 

intellectual and adaptive function manifested during developmental period, with significant delays in 

academic skill. Developmental period refers to birth to eighteen years of age. (Includes old categories of 

EMH, TMH, PMH) 

 

IAT-Intervention Assistance Team - A multidisciplinary school based group that assists teachers by using 

a problem solving process to identify and remediate individual student’s problems. 

 

IDEIA (Individuals with Disabilities Education Improvement Act) 2004 - The reauthorization of the 

federal special education law that assures that all students with a disability have available to them a free 

and appropriate public education (FAPE) in the least restrictive environment (LRE). 

 

IEP-Individual Education Program - A written plan for students with disabilities that outline the special 

education and related services the student will receive.  
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Inclusion - A philosophy that provides access to the general curriculum for all students, regardless of 

their learning challenges. 

 

Intervention - A specific academic/behavioral strategy implemented to provide a student with an 

identified weakness the skills or supports to improve outcomes. 

 

LAT-Local Augmentative Assistive Technology Team- The locally selected teams whose members have 

had special training and have been certified as Assistive Technology Practitioners. 

 

LEA-Local Education Agency - The organizing, administrating agency that controls the local public school 

system or the agent who represents the local public school system, who is also referred to as the LEA. 

 

LI- Language Impaired - An educational designation of students who have significant deficits in the 

understanding and use of oral and written language. 

 

LRE-Least Restrictive Environment - One of the critical components of IDEA that states students with 

disabilities must be served in the regular education environment unless the nature or severity of the 

disability is such that education in the regular environment with the use of supplementary aids and 

services cannot be achieved.  

 

Matrix- State Funding Formula - The state funding document used to determine the cost factor for each 

exceptional education student. 

 

MDT-Multi-Disciplinary team - A team of professionals who specialize in evaluation of low prevalence 

students including: Severe to Profound Mentally Handicapped, Physically Impaired, Hearing Impaired, 

Vision Impaired and Autistic. 

 

Modifications - Changes to what students are expected to learn and demonstrate. 

 

NCLB - No Child Left Behind - The federal legislation that establishes high standards and accountability 

for the learning of all children. 

 

NIMAS - National Instructional Material Accessibility Standard - standardized electronic file format 

used by textbook publishers. This facilitates the creation of accessible core instructional material for 

students with disabilities. 

 

NIMAC - National Instructional Materials Access Center- houses the files that can be converted into 

accessible formats for use with students who qualify under the Chafee amendment. 

 

OHI-Other Health Impaired - A designation for chronic and acute health problems that limit a student’s 

success in the educational environment. 
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OI- Orthopedic Impairment - A severe skeletal, muscular, or neuromuscular impairment. 

 

OT-Occupational Therapy - Designed to help students improve motor skills or neurological deficits that 

effect daily living skills, academic learning skills, or adaptive behaviors. 

 

PACE-Parent Adolescent Counseling & Education Program - A day treatment program for students in 

grades 4 – 8. Placement in the program is determined by the Winter Haven Behavioral Hospital. 

 

PASS-Parallel Alternative Strategies for Students - Content-centered materials designed to assist 

secondary teachers meet the needs of ESE and low-achieving students in general education courses.  

 

PASS-D-Performance Assessment Systems for Students with Disabilities - A performance based 

alternate assessment developed to assess ESE students’ progress toward meeting standards. 

 

PI-Physically Impaired - A physically disabling condition resulting from health impairment, an orthopedic 

condition, or a traumatic brain injury which requires an adaptation to the student’s environment or 

curriculum.  

 

PMH-Profoundly Mentally Handicapped (term no longer used) - Students who are severely mentally 

handicapped. Sensory stimulation is essential for these students. 

 

Polk County SPP-Student Progression Plan - The document that establishes an orderly plan for 

progression through the grades in Polk County Schools. 

 

Pre-K- Pre-Kindergarten - Provides a learning environment for children 3 - 5 years of age. 

 

Progress Monitoring - An on-going, systematic, and scientifically-based process for gathering data to 

measure academic/behavioral performance of students. 

 

PT-Physical Therapy - Assists individuals with physical disabilities through non-medical means such as 

exercise, massage, heat, and water. 

 

Replacement Behavior - A specific behavior that identifies what you want a student to do to replace a 

problem behavior. 

 

PS/RtI- Problem Solving/Response to Intervention- A problem solving process for monitoring and 

measuring a student’s response to interventions. 

 

RTIB Response To Intervention Behavior(PBS- Positive Behavior Support) - School wide, classroom, 

targeted group and individual student research-based strategies proven to reduce the occurrence of 

problem behaviors, resulting in a more positive school climate and increased academic performance. 
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Scientific research based intervention - An intervention that has been investigated using the scientific 

method, using multiple studies by different investigators to fulfill rigorous standards of effectiveness. 

 

SEA-State Education Agency - The organizing and administrating agency that controls the state public 

school system. 

 

SEDNET- Multiagency Network for Children with Severe Emotional Disturbance- A resource for school 

staff and agency personnel; SEDNET “connects” on many system’s levels all directed at one goal: helping 

a child receive all the services he or she needs from whatever agencies with as much efficiency and as 

little duplication of process as possible. 

 

SF- Support Facilitation- A model where an ESE teacher provides support for ESE students in the general 

education classroom. The frequency and intensity of support varies based upon students’ and/or 

general educators’ need for assistance. 

 

SIM-Strategic Instruction Model - A research-based Learning Strategies Curriculum for at risk students 

developed by the Center for Research on Learning at the University of Kansas. There is also a Content 

Enhancement Curriculum, a research-based delivery system for teachers.  

 

S/L-Speech/Language - For students who have significant communication impairments in the areas of 

articulation, stuttering, voice, and language. 

 

SLD-Specific Learning Disability - A specific learning disability is defined as a disorder in one or more of 

the basic learning processes involved in understanding or in using language, spoken or written, that may 

manifest in significant difficulties affecting the ability to listen, speak, read, write, spell, or do 

mathematics. Associated conditions may include, but are not limited to, dyslexia, dyscalculia, 

dysgraphia, or developmental aphasia. A specific learning disability does not include learning problems 

that are primarily the result of a visual, hearing, motor, intellectual, or emotional/behavioral disability, 

limited English proficiency, or environmental, cultural, or economic factors. 

 

Specially Designed PE - An ESE course to provide experience and opportunities for students with 

disabilities to develop motor skills and to participate in various physical activities that may be modified 

to meet individual needs. 

 

SPP- State Performance Plan - Six year state plan with measurable and rigorous targets to improve 

outcomes for students with disabilities. 

 

SSS- Sunshine State Standards - Identifies what Florida public school students should know and be able 

to do. 

 

SWD- Students with Disabilities - The term used in federal legislation to identify those students eligible 

for special education services. 
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TBI-Traumatic Brain Injury- An acquired injury to the brain caused by external force, resulting in a 

disability that affects educational performance. 

 

TMH-Trainable Mentally Handicapped (term no longer used) - Students who are moderately mentally 

handicapped and require a curriculum rich in daily living and self-help skills. Training in these areas is 

vital for these students to function as independently as possible. 

 

UDL-Universal Design for Learning - is a framework for curriculum design that fosters access to learning 

for everyone. 

 

VE-Varying Exceptionality - A term used to describe a program that provides services to a variety of 

exceptional students. 

 

VI-Visually Impaired - Students whose vision loss may be mild to severe. Student may rely upon tactile 

and auditory senses to obtain information. 

 

VSA-Very Special Arts - A non-profit organization that provides programs in creative writing, dance, 

drama, literature, music, and visual arts for individuals with physical or mental disabilities. 

 
                          Source:  Polk County Schools ESE Teacher Handbook 


